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Foreign Language Teaching in Cuba

The objective need for educational work to promote foreign
language studies became avident in Cuba as a result of plans for
economic development; the rapid advance of the technical and scienti-
fic revolution: multilateral relations With countries in the socialist
camp (particularly the Soviet Union);“expaﬁding relations with other
countries; the rise in tourism:; and eSpedially, our internaticnalist
aid to other .peoples, iﬁ keeping with the anti-imperialist policy and

Marxist-Leninist position of our Revolution.

:PréSeht State of Foreign—lagguage Teaching in Cuba

Fundamental changes are now taking place 1n the natlonal
educatlonal system, in the context of what we have termed our improve-
ment plan r“‘hese ch11ges include reforms in courses and currlcula at
all. educatlonal 1evels, as ‘well as in Progranms ,. textbooks and method~
ology of ull subject matter; also, opportunities to study varlous
uforelgn languages are increasing. Qt the same time, the grow1ng
‘Wnumbev of scholarshlp students frow varlous Afr:can, ‘Asian and
Carlbbean countries, as well as the many techn1c1ans from  Furopean
countrles who dgsist in our progects for economlc development have
resulted in the establishment of programs for the teachlng of Spanish

" ag aforeign language.

Commander in Chief Fidel Castro Puz, First Cecretary of the
Communist Party of Cuba and President of the Council of State and of
the Council of Ministers, recently stéted that ocur country has broad
possibilities for work and asgistanéelin the enormous Third World: this
ig 80 In the case of engineers. physicians, technicians and all other
Cubans. The possibilities are broad, and we mast study the necessary

languages. Orn this subject, he said:
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"Let us disregard the fact that the imperialists
speak Fnglish, and let us recsll instead that
anlish isg spoken in Famaica that n@ighbouring
other places in the Carihbean; French is spoken

in .other Caribbean nations; I'nglish and’ French are
spoken in Africs and Asia. This is why languages
- are important. Taking this fact into considera-
tion, we can understand the importance of study-

-ing English and French.”

- In keeping with the policy set fovth by our Revolutlonary

Government, the Ministry of Fducation 1nc1uﬁes the study of

_EnglishE beginning in the Tth grade, in the eurricula.of. general,

polytechnic.and lahor education; there are plans to- start this
subJect 1n the )th grade of nlement ary education as of the 1979-80
school year Thero will be 3 clansuhours a week in thQVSth and

6th grades, as the*e are nov 1n the Tth and 8th grades« The 9th.,.

,10th 11th and 12th grades bave.2 clasg—hours a week meking a.

total of.SOO class—nours in intermedizte~level general education.

Students in vocational end militsry schools can alsc study -

ish, depending

Russian or Engl ‘ori-the specific needs of the currlcula.

In technical and professional education =znd id the pcdagoglcal

-~ schools (where clementary . school teachers are trained), students

have English courses up until the third year of the curriculum.

- In additiony the Ministry of Fducation proVi&es‘courseé'in
English, French, Russian; German, Italian, Czech, Chinese and
Portugese for adult workers who did not have the opporﬁﬁnity to
learn a foreign language in gencral =2ducation or whe, because of
specific work needs, require mastery of a foreign language. These
courses are given at the adult education language schools, of which
there are 6€ throughoutthe country. with a present;enroliment of over

30,000 students., Students in these schools must have a 9th-grade
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education. Length of courses is feur semesters for Russian,
Fnglish, German, French, Czech and Chinese but only three semesters
in the case of ITtalian, Fortugese and Spanish as = foreign language.

4

There is an 8-hour weekly teaching load, making o total of fLO and

e

480 hours, respecctively.

The Mirnistry of Higher ¥ducation makes it possible for
students in all university schools te continue their studies of

English, and in some cascs Russian is also faught.

Further, there are preparatory schogls in Cuban univefsities
- 5ix belong to the Ministry of Higher Fdﬁcaﬁibn,‘and one, to the
Ministry of Education. These universiiy schooié are a result of
bilateral culturai exchange agreements theat include sdvanced
foréignAlanguage studies. This program aliso includes scholarships
for Cuban students to continue higher studies at institutions and
universities in the USHER and other sccialist countries. 1In these
schools, Cuban students take a one-year course to-learn the
language.of the country whére they_will study and are also taught
some of the subjects of théirréhosen specialty in that same language.
On occasion, English and Frenchrcburses are‘organized for, students
wthwill do postgraduate work abrosd or who will;pres¢nt the

theses for their scientific degrees in those languages.. .

Foreign languagc courses are also taught in otheér irlstitu~ '’
tions with very specific svecielizetion aims in different fidlds
and at different lecvels of science and technology., Among these

we might mention:

~ Hational Center for Scientific Research (CPNIC),
wvherd langtiages are Teught to scientists and |
technicians as part of their postgraudate

training.

- Higher Institute for Diplomatic Studies. attached
to the Ministry of Forelgn Affairs. which provides

courses for Cuban perscnnel fulfilling diplomatic
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and similar missions abroééy
= Cuban Academy of Science
~ Ministry of Foreign frade
- Ministry of the Sugar Iﬁﬁustry
- Ministry of Transportation
-~ liaticnal Bank of Cuba

Growing popular interest in the étudy of foreign language:
has resulted in the use of mass medias to enable large gfoupsAof
people to carry on such studies. An ekample of this is'thé BUSSi&n
Language Cuided Radic Course, sponsored by the Adult Hducation
Division of .the Ministry of Fducation, which began broadcasts over
Radio.Rebelde in September, 1974, and reaches every paft'df the

island. -

This ong-year course is organized on two levels: first and

i
second, All students receive the necessary study materials, and
there are periodic tests to evaluate leerning. FEvery student who

rasses the course receives a special graduation certificate.

In this.ccurse;‘sfudents learn. around. 200 basic construction
patterns and more than 1000 Russian words, in standsrd phrases, -
texts and dialcgues; This knowledge is sufficient  to understand
simplé'conversations, as well as to read and writeg and the student

can go on to moré advanced studies.

At present., Channel € of National Televisiorn has s weekly

program as a complement to the radic coursc.

The teaching of Spanish as = forelgn language has also
developed in recent years. In this case, the courses are designed
for foreign personnel who assist in our plans for economic and
scientific-technical development, as well as foreign scholarship
students in Cuba. There szre nov seversal scﬁqols of this type in the

country.
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Training and Advancement for Poroign language Teachers

Three factors mark the revolutionarvy change in the educational
situation in Cuba. In the first place, explosive growth in enroll-
nment, due to the unlimitod ooportunities our people have for further-
ing their education; in the seéond place, incegsant develcpment in
the field of knowledge: and, in the third place, the rapid advance
of present-day science and technclogy., which means that education must

be continuous.

These three factors influence and determine the character of
our education, not only from the point of visw of COntentf but also

in terms of its organization, methods and means.

Leform of curricula, pregrams, methdds and means is greatly

dependent on the technical level of the teaching personnel,

Training and advancement of teachers and professors is thus
one of the main objedtives in the educational activity of the Re-
volutionary Government, through the Ministry of Education (MINED)
and the Ministry of Higher TIducation, with the support of the Com-
munist Party-of Cuba; all Peoplé‘s Power bodies:; the National Trade
Union of Fducational, Cultural and Scientific Workers; and other
institutions. . :

.Of‘course, thisﬁﬁfocass includes the training and advancement
of forzlgn-lanpguage tecchers, which takes place through different

channels:

-~ The Advanced Pedagoglcal Institute for Foreign
Languages

-~ The advanced pedagogical institutes

-~ The schools of philology in the univergities

)

- The Hational Instituts for Fducotional Advancement

The Advanced Padagogical Institute for Foreign Languages
(ISPLE) is a central institution located in Havane which grants

licentiats degrees in educstion: graduates zre qualified to work as
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teachers in all grades of intermediate level general sducation.
Progrems leading to & licentiate’s degree in education began in the

1977~78 schoel year and encompass two types of students:

~ graduates from senior high schools (12th grade)

who are presently in the first year of licen-:

[ d

tiate studies. These bolong “o the 6th gradust-

ing ciass of the Manuel Ascunce Domonech

Pedagogical Detachment.

-~ gracuates from intermediate lewvel teacher-~
training schools, who will obitsin their
licentiate's degrees in education through
o twowyear complementary course. These
belong to the lst graduating class.of the

Manuel Ascunce Domenech FPedagogical Detach-

ment.

ol Ascunce Domenech Pedagogical Detachment was corga-

Lhae

The Mz

nized in 1972 as‘a crash program for training teachers for the new
junior and genior high schools built in rurzl areas to meet the ex-
plosive growth of enrollment in intermediate level general education
and as a part of the educational policy of the Revolutionary
Government.

Courses legding to o licentiate’s degree in education are
given in the Pedagogical School of the Institute, and teachers are
trained in 4 years (8semesters) in the following speecialities:
English, French, Russian and Spanish as a foreizn language. BSubject

matter is organized in cyeles:
- Cyele of Marxist-Leninist philosophy
- COycle of pedagogical meterial

~ Oycle of specific subject matter relating te the

specialty

-
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Further, all students have courses in Spanish language and
literaturs. art education and physicel education. The cycle of

gpecific subject matter includes the followina:

General practice; linguistics: phonetics: lexicology

and scmantics: grammer: style; comperative languages;

history of the langusse. methodology of language
teaching: literature and history of tho natioas in-
volved:; and the geographical ., socicecononic, politi-

cal and cultural study of the countries where the

language 1s spcken.
The curriculurm inclules both compulsory and optional seminars,

In the English specialty. compulsory seminars ineclude the

following:

wglish literature from the Caribbean and/or

Africa

~ Theories on the concept of phenemes

~ The Industrial Reveolution (with a Marzist-
Leninigt appronch)
The students do practice teaching in their Oth semester,
after having passed all previous conrses.
The evaluotion system includes compulsory state examinations
on Marxist--leninist thilosophy, zeneral pedsgogy 2nd special didac-

tics of the languags in question, as well as language.

The I8PLE also offers twe courses for acting teachers who
have not yet envolled in the university. One is based on guided

studies; the other provides evening classes three times a week.

-

fmother school at IZFLE, the School of Fereign Langusges,

trains translators and interpreters in different languages.



The advmnced pedagogical institutes in the cities of Havana,
Banta Clars, Camaguey and Sanliago de Cule have foreign language
schools that offer training to the students in educational programs
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that are being discentinued - such & w reraining graduating

classes in the pedagogical detachment and acting teachers who take

these courses in order to qualify as senicr high school teachers.

The schools of philelogy in 2ll the universities also offer
courses for training translators,. interpreters and researéh workers
in those languages. A&lthoush this is not their mein purpose, they
also teach students methodological techniques thet sguip them for

teaching, if necessary .

The neef for crash courses for toachers to meet the increase
in the student population following the victory of the socialist |
Revolution and the cultural revolution it brought about led to the
creation of the Institute for Educationsal hdvancement {(I3F), with e

network of institutions at the provincial and municipal levels.

9% z2nd its dependencies are in charge of the courses for
acting teachers and the further edvanceunent of graduate teaching

personnel, ' '

These programs include the treining snd advencement of

English-language teachers for general educetion.

In May, 1977, 2 branch of the Moscow Pushkin Tnstitute wos
establisbed in our country to serve as = center for sciemtific
regsearch and specialization in the Russian longuage and in Russien
and foviet literature znd =5 an institution for the systematic ad-

vancement of =cting teachers of Russien.

Soviet and Cuban specimlists in this Institute work on various

rlans, design2d to meet specific needs,

Grdwing national interest in foreign'languages'has fostered

the development of research projects.

o]
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The Ministry of Mdueaticon's Generol Department for the
Training =snd Advancement of Teaching Personnel has o Department of
Scientific Research und‘Postgraduate Studies, which, among other
‘things, is in-charge o handling research prejects in the sducational
institutioms of the country, including forelgn-lenguage schools. As
ar examplce of the kirnd of projerts being undertsken in this specislty
there ig the study on the phonological and grammatical difficulties
affecting students of the Fnglish specialty in the advanced pedagogical

institutes.

suiding Principies of Foreign Lenguage Teaching in Cuba
o1 LB

The Toreiegn Longuages Subcomnittee of what is now the Central
Institute of Pedagogical Sejences of the Ministry of Fducation was
established in 1973 as o part of wvhat was then the Center for
Fducational Development. It has conducted studies on the definition
of criterin on objectives, principles and methodological aspects
which should guide the teaching of foreign lanpuages in Cubae, within
the improvement plan of the national educational system.

A Starting point for this study, reaching its culmination
in February, 1976, wos the analysis of foreign-language programs
then being used in the various educational subsystems and, especially,
the diagnostic and proznostic evalustion of Fnglish programs within
the subsystem of intermediate-level genefal aducation. The conclu-
sions reached in this anslysis provided data wvhich could be genera-

lized to all other subsystems.

Immediately afterward, the above-menticned subcommitiee (in
vhich all different types and levels of educaticn are represented)
tackled the task of applying, within the field of foreign-language
teaching, the theses and resoluticns of the lst Congress of the Com-
munist Party of Cuba on educational poliey and the recommendetions in-
cluded In the draft of the general guidelinesz for the improvement
plan for the teaching of foreligr languages in the national educational
system., This weork resulted in o gencral understending of the pedago-

gical principles which should govern the proparation and application of
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programs., textbocks, methodological aspects and educational media

cal
in foreign-language teeching, £611l sllowing some flexibility for

the consider

aticr of the specific characteristics of wach type and

level of education.

Thege
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redagogical principles ore the following:

%]

Principle of the gscientific neture of teaching
Principle of the educational nature of teaching
Principle of @irect sensory perception

Principle of the systematization of knowledge
‘Prineiple of accééaibility o
Priveiple of attainability

Principle of active, conscious assimilation

Principle of sclidity in the consclidetion of knowledge
Principle of independent work ' '
Principle of problem-based learning
Principle of the interrelatedness of subjects

Principle of polytechnicism {in polytechunic cducation)

principles set forth the basic requirements for the

of languege teaching, emrloying the following criteria:

Principles denling with the scientific and
educational nature df'teaching, fundanmental
pillars of socialist zducstion, are given
priority. They determine wuys of coﬁtributing
to training students in = scientific concept

of the world; of defining the nature of
politiesl end ideclogical, technical-scientific,
vatriotic, more: and acsthetic education; and
of reaffirming an sttitude of proletarisn and

soacialist internationalism.
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- The methodological foundaztions for the teaching
of foreign langunges in Cuba are based on the
Marxist -Leninist thecry of learning and take into
congilderation the pgycho-physiclogicel and ‘social

agses of language lonrning, s well as the primary
function of language os a means'fof'éoégéi com-

runication.

~- The entire educationzl and tesching process is
tased on principles which tend to raise its
scientific standards. promote active student
perticipation and stinulate the students' in-

tellectual and practical akilities.

Ways to apply thése pedagogical principles in the teéching
of foreign laﬁguages are explained ir detail in the document which
contains ﬁhe“TQCOmmandations of the Foreign Languages Subcommittee of
the Central institute of Pedagogical Sciences of the Ministry of

Education. -

Methodological Fostulates for the Teaching of Foreisgn Lﬂngudgeszin Cuba

The teaching of foreisn langusges in our country has been

organized on the hasis of methodclorical postulates. founded on:

~ the Marxigt-Leninist theory of learning
~ = dialectical materinlist concept of language

~ the general didactic principles of socislist

pedagegy ‘ _
~ the appifcation of results frow linguistic. o

research in the teaching ¢f langunges
Thase methodological postulates ere the following:

{1} The determination of cujectives

Systemstic ovnjectives ore established for each area of
edvcation on the bazis of the social demand for the

subject matter and of the general ohjectives of
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lapgusge teaching in ocur country, considering the
social neceds to be met by graduates, the weight
and location of the subject in the curriculum,

available time and number of students per classroom.

{2} The Inseparability of Cblectives, Contents, Methods

and Media

Ways to atfain the specific objectives set for each
educational Iovel are indicated in three besic state
documents: the program, the methodological guidelines

. ‘and the textbock,

The progran: for each subject includes its general objectives and
the specific objectives for cach level or grade, as well as a general
_overview of the subjeet and the didactic principles which guide its

"tegchingl"'A clese interrelaticnship is established linking contents,

nethods end-media, and the distribution of availsble time is indicated.

The methodological guidelines esﬁgblish @hjécti¢es for each
unit, desecribe its contents and provide suggestibné and recormenda-
tions for attaining these objectives, S |

The tékﬁbook9 prenared for sach ltypéa 1evé1 and grade of
education, covers the contents and sets forth guidelines for exer-
cigses and other activities through which the objectives will be

attained.

(3) The Fstablishment of Differentisted Learning Stages.

With the Resultant Concentric . Distribution of Teaching.

Material I
The need to impart knowledge snd tc develop skills,
abilities, and habits in » given period of time requires
the formulation of particl cbjectives for each level znd
grade, which will gusrentee and ailow for the evaluation
of progress made toward the attainment of general objec-

tives. These partial objectives are set forth in =
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logical pedagogical sequence, in line with the
pyiggiplpupf.attainabilitya Therefore, each grade
haz specific charscteristics corresponding to its
peritial objectives. Teaching materials are pre-
gented concentrically sc thet the higher grades
~will drill, expand and deenen previous learning, in
keeping with the students® ability to make a more

prefound analysis and gpplication of the same.

(L) Recogniticn of Lanpuage as Oral and Written Com-

(5}

munication

Communication is both oral and written, and coral com-
gqmnication takes place in the form of dialogue and
monclogus.  TFherefore, models and drills are pro-
vided for both forms, es well ag readings and

activities in written communication.

Recognition of the Primacy of Orsal Language

Priority is civen te the establishment of mechanisms
for suditory understanding and spcech. This menns,
in the first nlace, iliat.orsl -lenguage is presented
btefore writien language;‘in order to est#biish good
pronunciation habits and the proper grouﬁing of

words eand vhrases. In the second plece, this implies
the teaching of written language on the basis of what

has been learned crally,

The primacy of oral languepe 1s also reflected in the
fact that written longuage is Laught by the phon-
analytical-synthetic method. Thus, the student first
identifies the correspondence between sounds and the
written forms thet are introduced end then reproduces
them in the form of orsl reconstruction, reading

what -he has'writteﬁf
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Recognition of the Sentence as the Basgic Unit of

Communication znd the Subsequent Study of Voceabulary

and Mcrphclopy cn o Syntactic Rasis

Hork is guided by the theory - berne out in psycho-
linguistiecs - that the process of language learning
is simpler at the syntactic level than st the lexical
or morphological levsls, because it is more concrete,

dealing with fully significant units.

This viewpoint on the teaching of vecabuler¥ and
morphology on the Basis of sentences.is elso reinforced
by the fact that the sentence itself is presented in
relation to other syntaoctic units within the broader
framewvork of a2 theme-situation context. Methodological
requirements of sequencing and distributicon are guaran-—
teecd in the syntactic approach through the ordering of
structures from the simple to the complex. Both

drills énd analyses ore based on the séntence, culmina-

ting in the breakdown of sentence elements.

Regard for the Students' Wative Languoge in the Pre~

paration of Masterials

This consideration is relatsd to the pedagogical prin-
ciple of accessibility with regerd to weight and empha-
sis. If similaritics and differences between the

native =nd foreign lonpusges are taken into considera-
tion when determining the order in which materials will
be presented, similarities should be used for introdu-
cing aﬁd rapdily increasing the load of linguistic
material o he taught, whereag great pédagogical
emphasis should be placed on diTferences, both in ¢lass-
roon analysis and in drills.

The Predominance oi a Functional Criterion in Selection

and Ordering

A functional criterion predominates over that of linear

grafmatical progressicn in the gelection and grouping of
lexio=-grammatical structures. Selection snd grouping are
determined by how important thesze structures are for com-
munication at each level znd by how much they contribute

to resl communication situations.
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The conaioorrtion of fork ps the cxnression of contept

The siructuralist epproach to foreipn~lenpunge teaching,
widely usod before the improvement plan wes introduced,
hes-bhoen cost -side, and the tesching=leorning process
is new adined ot eprlying the figleetical relation bet-
ween thinking sl lanpunpe, considoring the latter as
the meens of communiceticn end expresaion in & given
culture, Thus, activé laﬁguage is presented in situestions
involving c#mmunication; an’ the sermestic compenent of
the ianguago iz anelyzel clong with its norphoesyntectic
arul phbnoldginal‘compohenﬁs.a'Likewise;‘topics wre
introduced which lea:dl to a pecgraphic, sociéeconomic,

historicel ond culturel vnderstenling of the peoples

~whese len;uene is studied,

Themegagitustion orescntoticon of toechins mpterisls

-This form cf presentetion,whether in Jislepues or in

recdings, brings oub the concept of langpuspe &s communica-—
tion and the pedagogiecel principle of sccessibility,

since len;uege is teusht in cconectien with the situa-

ticns ir wvhieh 1t is really used.

o

The presensation of voecabulery b orces

The associntive and contextual velue of voesbulary leerning

in logic-l rrouping ercas is rccogmizod, Therefore,
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prograﬁs‘;rcvi&e suprestions on VOcabulary areas, linkeld
es for os pDossible tc premmotiesl siructures in which
they cppeer wost frequently and arrcogod concentrically
for increncod coverape at vafious levelsgs

+

12) The systengbic sbudy of word formetion

he apoendege of prefixes end sufiixes, the derivation
end the composition of words arc ;reluelly stressed as
they cceour in the vocabulery given iz tho context, in
order bto Vrain students in the concop%'of systematic
- wore Lormd b ctie

eetive in itseld

i

13)

=7

Orel regdin: is only drilled in'the civiy ztepes, b8 g
meens to Hornch symbol-sound corrcshoniénce end develop
expressiveness, This tyme of voeedin: iz ~radually
“elimineter. in bhe intermeldiate level (éxCopt5in 1ahgu&ge
specielizetion courses), in order Lo develop habits of
silent recing thet studenits wili zpnly in practice
throughout their lives as the most nedural and usceful

way b¢ sequirc information,

14) The teaching of writing os & mecons, vethor then gs an end
This is cuc to time limitaticns en’ o the possibility
cof trensfeorring ccmposition skills frciz the native -

languege vhen necessary, once the foroism leng age is

KNovTie
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Excepb in specinlization courses, writing is considered
a means for Criiling; esteblishivn:: c»d cpplying acquired

knowledpe: 1ittle emuhasis is pleoel on Aeveloping skills
HACE i ¥ 5 S

in written commwniceotion in all ivs formscf expression,

15) The tenchin- of litercture os_g form of social conseiousaess
In those lensrame courses in which o:&orp#s frem literary
works ore nresented as & pert of Ienguoge learning, they
shouid be anclyzed as expressions of soecicl consciousneés

s well ag used in the development <f Iinpuistic skills,

dudiovisuel mecis for foreipn-lenguapc %oacﬁin% in our country

Some tesching institutions zlrecdy Lwove langﬁage laboratories.
These inclﬁde Wie Hotional Center for Scieﬁtific Research, the Ministry:
of Foreipn LfToirs, the Ministry of Foreimp Trede, the Ministry of
Transpdrtatibn; tha‘Nationa} Denk of Cube, tholfdfanced Pe&agogiéal

Institute for Foreigpn Lanpucpes, the alwvenced pedapogical institutes,

the Institute for Blucetionel sdvencemond on’ the Lenin Vocetiongl
School of Generel Sducation.

Llthough it is true that laboretories with bocths and earphones
are not avaiiable ono mass scnle, labeorciory cetivities with tape
recorders and filnm p?bjectors cre froquently used in the verious types

end levels of roreipn~lanpguspe tewching,



~18-- |

Conclusions

Frem the very beginning, the Revolution has given top priority
to education, and tremendous qualitative esnd quantitative pProgress
.hﬁs-been made in this area. Fereign-lenpuage teaching is cone of the
spheres in which veluable expericncc has been gained, provising in-

caleulable perspectlves for future development,

Zven though languwgp differences have never kept our people
from establishing friendly relstions with other countries or from
offering fraternal azid ﬁhenever it is requested, we know that the
learning of languages spoken by fraternal peoples will help to

further strengthen the internationalist ties which unite us.

This becomes o pressing need in the case of the peoples in the
Caribbean are' who spe&k other languages bLt to whom we are united .

through strong e+hn1b and historic ties,

'By eliminating these 1&ﬁguage barriers, we will be contribu-~
ting to the ideal 01 continentsl unity evidenced in the hopes of
Belivar, in the thoughts of Jose M¥arti, in the actions of Major Che
Guevara énd the heroic guerrillas wio hoave followed his example and
in thefspirit of the sccialist revolution which has begun in America
in the Reputblic ot Cuba.

Working to achieve this rin is equivalent to ‘being interna-
tionalists end striving ‘o sttain the unity of the peoples of

America and of the entire world.

| - | Ministry of Zaication

| . L . Republic of Cuba

\ favana, March, ;978 .

\"' ’ ’ ‘ YEAR OF THE 11TH WORLD
FESTIVAL OF YOUTH AND f

| STUDENTS



